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	Phase and size
	Mainstream maintained Junior School; 212 pupils from Year 3 to Year 6

	Community
	Melbourne Junior School has a broadly balanced gender profile, with 51.4% boys and 48.6% girls. Pupils from minority ethnic backgrounds represent 8.5% of the school community, and 4.2% speak English as an additional language. Overall, 14.2% of pupils have SEND, including 8.5% receiving SEN Support and 5.7% with an EHCP. Eligibility for targeted free school meals is 9.9%. 
While most of these proportions are below the national figures shown, the proportion of pupils with an EHCP is higher, highlighting the importance of provision tailored to individual needs.

	SEND Profile 
	8.5% at SEN support and 5.7% with an EHCP. (14.2% in total) 

	Evidence Considered
	Reading ages and subject assessment, attendance and behaviour data, lesson visits; pupil and parent voice, staff confidence audit, graduated response, externally obtained diagnosis of need and intervention review.

	Current Strengths
	Strong relationships with pupils and their families, detailed knowledge of SEND and how it impacts of learning and development, and flexible staff teamwork.

	Priority Barriers 
	Our priority barriers are as follows:
· ensuring that all staff understand pupils’ individual needs and consistently apply agreed support strategies
· securing progress for pupils with specific learning or developmental difficulties who do not have an EHCP
· addressing school-based anxiety and social, emotional and mental health (SEMH) needs. SEMH needs are identified in 6.1% of pupils on the SEND register, while school-based anxiety affects some pupils’ attendance, emotional regulation, confidence and participation in learning. 

Together, these priorities highlight the need for consistent classroom adaptations, timely targeted support and approaches that strengthen wellbeing and engagement.



This statement details our school’s approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Strategy overview
	Detail
	Date

	Academic year/years that our current Inclusion Strategy covers
	2026/27

	Date this statement was published
	

	Date on which it will be reviewed
	

	Statement authorised by
	D. Martin 


Statement of intent
At Melbourne Junior School, we want every child to feel valued, included and able to succeed. Our values of Ambition, Participation and Belonging underpin our commitment to meeting the needs of all pupils, including those with additional needs and special educational needs and disabilities (SEND). As a Rights Respecting School, we place children’s rights at the heart of our approach to inclusion, ensuring every child has their voice heard, feels a sense of belonging and can access an education that develops their abilities and potential.
Our ultimate aim is for every child to access an ambitious curriculum, make meaningful progress from their starting points and participate fully in school life. We want children to develop confidence, independence and positive relationships, with families feeling listened to and confident in the support their child receives.
Our inclusion strategy focuses on identifying needs early, removing barriers to learning and strengthening everyday classroom teaching. Support will respond to children’s needs, including those who have specific difficulties but do not have an Education, Health and Care Plan (EHCP). A key priority is ensuring that teachers and support staff understand pupils’ individual plans and consistently use agreed strategies to improve engagement and progress.
Our strategy addresses the seven principles of inclusion through:
· Leadership and governance: Leaders and governors will keep inclusion central to school improvement, review provision and evaluate its impact on pupils’ learning and wellbeing.
· Early identification and effective support: We will use assessment, observations and discussions with children and families to identify difficulties promptly. Targeted support will include SMART Targets and regular reviews.
· High-quality, adaptive teaching: Staff development will strengthen clear explanations, modelling, visual support and appropriate scaffolding, helping pupils access learning while developing independence.
· Opportunities beyond the classroom: We will identify and address barriers to participation in clubs, trips, outdoor learning and wider school experiences.
· A safe and respectful culture: Our rules of Safe, Ready and Respectful, alongside restorative approaches, will support positive relationships, attendance and a strong sense of belonging.
· Partnerships with families and services: We meet regularly with parents and carers to share progress, listen to concerns and agree next steps. We work with relevant professionals to plan and review support.
· Accessible environments: We will review classrooms, routines and resources to reduce physical, sensory, communication and learning barriers.
Our inclusion strategy is shaped through partnership with families, children and staff. Regular parent meetings help us understand children’s strengths, needs and experiences. Through pupil voice, we ask children what helps them learn, how included they feel and what could improve. Teachers, support staff and leaders work together to share knowledge, review approaches and agree priorities. This feedback informs our strategy and will continue to shape its development.
We will evaluate success through pupils’ progress, engagement, attendance, independence and wellbeing, alongside feedback from children, families and staff. Our commitment is to make inclusion part of everyday school life, so every child has the support and opportunities they need to thrive.
Barriers to learning and participation 
This details the key barriers to learning and participation that we have identified amongst our pupils, necessitating inclusive universal approaches and targeted support
	
	Detail of barrier to learning (including notable trends or themes over time, such as a growing prevalence or increasing complexity)

	1
	Staff knowledge and understanding: Ensuring all staff have a detailed understanding of pupils’ individual plans and consistently use the agreed strategies to support engagement and learning.

	2
	Progress for pupils with specific needs: Pupils without an EHCP who have specific learning or developmental difficulties may make slower progress without targeted support tailored to their needs.

	3
	School-based anxiety and SEMH needs: 6.1% of pupils on the SEND register have identified social, emotional and mental health (SEMH) needs. For some pupils, school-based anxiety creates barriers to attendance, emotional regulation and participation in learning, affecting confidence, relationships and progress


Activity in this academic year
The activities will we prioritise this academic year to alleviate the above barriers to learning and participation faced by pupils with additional needs and SEND.
In this context, ‘activity’ is a reporting term to help understand where funding has been allocated to build an inclusive core offer and does not indicate only targeted provision. Activity may address multiple barriers identified, particularly for improvements to your universal offer.
	Description of activity (noting evidence and barrier numbers addressed)
	Activity type 
(whether it is universal or targeted)
	Total budgeted cost (this should account for spend from IMF and core budget allocations)

	Half-termly teacher release time: Teachers review assessments, update ISPs, meet with parents and share agreed strategies with support staff. This strengthens understanding of pupils’ needs and consistent classroom adaptations, supporting engagement and progress. Reviews of ISP targets and classroom practice will help evaluate effectiveness. Addresses barriers 1 and 2.

Rationale and evidence: Protected half-termly release time enables teachers to review pupils’ progress, identify gaps in learning and ensure ISPs reflect current needs. Sharing clear targets and agreed strategies with support staff strengthens consistency between planned support and everyday classroom teaching. This addresses barriers relating to staff understanding and progress for pupils with specific needs, including those without an EHCP.
Evidence will be drawn from pupil assessments, progress towards ISP targets, work samples, classroom observations and feedback from pupils, parents and staff. These sources will inform adaptations and help evaluate whether agreed strategies improve engagement, independence and progress
	Universal: strengthens everyday teaching for pupils with SEND across classes.
Ensures all staff are accountable for meeting the needs of children.
	£3008

	The Orchard provision: Targeted English and maths teaching for pupils working below key-stage expectations, including those without an EHCP. Teaching addresses assessed gaps and links to ISP SMART targets and classroom learning. Progress assessments, target reviews and pupil feedback will inform next steps and evaluate impact. 
Formative Footprints will be used to identify pupils’ starting points, track small steps of progress in English and Maths and inform teaching in The Orchard. Assessment findings will support half-termly ISP reviews and be shared with class teachers to guide classroom adaptations and next steps. This will help evaluate progress for pupils working below key-stage expectations.
Addresses barriers 1 and 2.

Rationale and evidence: Pupils working below key-stage expectations need teaching that addresses gaps in foundational English and maths skills while maintaining ambitious expectations. The Orchard provides additional teaching matched to these needs and connected to classroom learning. Shared planning and assessment information also address the need for consistent staff understanding and support.
Evidence informing this provision will include baseline assessments, Formative Footprints records, work samples and ISP reviews, used to identify gaps and prioritise teaching.

	Targeted: additional provision for identified pupils.
	£3,342

	Purchase of Widgit software to support equitable access to the curriculum: Staff will create symbol-supported vocabulary banks, instructions, learning resources and visual timetables tailored to pupils’ needs. These resources will reduce communication and literacy barriers, supporting understanding, participation and increasing independence across subjects.
Addresses barriers 1 and 2.

Rationale and evidence: Difficulties understanding vocabulary, written instructions and classroom routines can limit pupils’ access to learning and their ability to work independently. A consistent approach to symbol support can help make information more accessible and strengthen shared practice across staff.
The purchase will be informed by ISP reviews, classroom observations, work samples and pupil feedback identifying where communication and literacy barriers affect participation and progress. This evidence will guide which resources are needed and how support is tailored to individual pupils.
	Universal: with targeted resources for identified pupils.

	Cost of Widgit: £650 
Three-year subscription 

	Dyslexia friendly spelling intervention 
Rationale and evidence: Difficulties understanding vocabulary, accessing reading material and recording understanding can prevent children from succeeding in core and foundation subjects, presenting a greater barrier to learning as pupils become older and less able to keep pace with their peers. A targeted approach can support children to overcome specific literacy barriers and reduce gaps in learning.
	Targeted: additional provision for identified pupils who are struggling to make progress with reading, spelling and writing.
	£3,342


Intended outcomes 
This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Pupils with SEND receive consistent support matched to their current needs, leading to improved engagement, independence and progress towards ISP targets. Teachers and support staff understand pupils’ needs and embed agreed strategies in everyday classroom teaching.
	· All ISPs are reviewed and updated each half term using assessment evidence, with clear SMART targets and agreed strategies.
· Relevant support staff are briefed following each review and can explain pupils’ targets and the approaches they should use.
· Classroom observations and work samples show agreed adaptations being used consistently.
· Half-termly reviews demonstrate progress from pupils’ starting points towards ISP targets; where progress is limited, teaching and support are adjusted.
· Observations and pupil feedback show improved participation and increasing independence, including reduced reliance on adult prompting where appropriate.
· Parent and pupil views inform reviews and next steps.

	Pupils accessing The Orchard make meaningful progress in foundational English and maths skills from their assessed starting points. They develop confidence and independence and increasingly apply these skills in classroom learning. Orchard staff and class teachers use shared assessment information to provide consistent support.

	· All pupils accessing The Orchard have recorded starting points and clear learning priorities linked to ISP SMART targets.
· Half-termly reviews of Formative Footprints records and work samples demonstrate small steps of progress in the English and maths skills identified for each pupil.
· Pupils increasingly retain and apply taught skills across sessions and in classroom tasks, evidenced through work samples and observations.
· Observations and pupil feedback show increased confidence, participation and independence, with reduced adult prompting where appropriate.
· Assessment findings and effective strategies are shared with class teachers each half term and inform ISP updates and classroom adaptations.
· Where progress is limited, staff review barriers and adjust teaching, resources or the level of support.

	Pupils with communication and literacy needs access learning more equitably through consistent, individually appropriate symbol support. They demonstrate improved understanding, participation and independence across subjects.
	· Staff use agreed symbols consistently in vocabulary banks, instructions, learning resources and visual timetables, tailored to identified pupil needs.
· Classroom observations show pupils using visual resources to understand instructions, follow routines and access tasks with increasing independence.
· Work samples and assessments demonstrate improved understanding and use of the curriculum vocabulary supported by symbols.
· Pupils participate more confidently in learning and communicate their ideas using appropriate visual support.
· Pupil feedback indicates that resources help them understand learning and know what to do.

	Pupils with  literacy needs access targeted support to help them overcome specific barriers to learning and curriculum access. 
	· Pupils make accelerated progress in reading and spelling from their relative starting points.
· Pupils acquire a range of strategies to support their own learning and improve their independence.



Review of the previous academic year
From year two, you should outline the progress you made towards your intended outcomes during the previous academic year and explain how this was assessed. In doing this, you should note the impact that your strategy had on pupils’ engagement, participation, attendance, sense of belonging, and attainment. This should include a reflection on the positive outcomes achieved for children and young people with additional needs and SEND.

You should critically review what aspects of your strategy worked well / did not have the intended impact and explain how this has informed your drafting of this year’s strategy. 
To support this, you should use:
· Data from the previous academic year’s national assessments and qualifications, once published (a note of caution can be added to signal that pupils included in the performance data will have experienced some disruption due to Covid-19 earlier in their schooling, which will have affected individual pupils and schools differently). 
· Information from summative and formative assessments the school has undertaken.
· School data and observations used to assess wider issues impacting inclusion, including access to learning, attendance, engagement, and early identification.

Further information (optional) 

Use this space to provide any additional information you think necessary to help others understand your strategy. 
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